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The general objective of this study was to investigate the role of decentralisation in the improvement of teachers working conditions in public secondary schools in Pangani District. Specifically, the study was assessed how decentralisation of public secondary education has improved teachers working conditions, investigated of how local administrators managed to improve teachers working conditions, assessed teachers working conditions of the public secondary school in Pangani District. Qualitative and quantitative methods used and case study research design employed on deep assessing the role of decentralisation in the improvement of teachers working conditions. The study included 147 sample sizes and used simple random sampling in selecting respondents like teacher, parents, member of the school board and purposeful sampling in selecting respondents like heads of secondary school, DESO and TSD secretary. The questionnaire, documentary review and observation were used as instruments of collecting data. Decentralisation of education to some extent failed to improve teachers working conditions, due to the existence of delaying on promotion for teachers, school infrastructures is not enough to facilitate teaching and learning activities, un sufficiency of teaching and learning materials, un sufficiency funds to run school activities, parents and member of the school board were not full participated in decision making. Recommendations for this study are the government should, employ enough competent and committed personnel at the local government, local government should make sure improves all school infrastructures, funds to the local government should be increased, parents and members of the school boards their participation should be encouraged. 
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  INTRODUCTION AND BACKGROUND TO THE STUDY
1.1	Introduction
Decentralisation involves the transferring of powers and authority from the central governments to the local governments. Local administrators supposed to create conducive working environments by assuring the presence of adequate teaching and learning materials, availability of the good and adequate school infrastructures, the presence of a good relationship between public secondary school teachers and local government administrators.
 1.2	Background to the Study
Decentralisation of education is very important for the improvement of the working conditions of the public secondary school teachers. Decentralisation involves transferring of power and authority from the central government to the local authorities so as to empower local authorities in decision-making, planning, implementation and evaluation process. According to Kiragu and Mambo (2001) under the system decentralisation employee has the opportunity to participate with their seniors in planning, monitoring and evaluating their performance; and openly commenting on their senior’s evaluation of their juniors and themselves.
 In 1996 the central government launched the Local Government Reform Programme (LGRP) and consequently introduced Decentralization by Devolution (D-by-D) policy. The D-by-D policy aimed to transfer more power of making decisions, functional responsibilities, and resources from central government to the local government authorities (LGAs) (URT 2010).According to Maliyamkono and Mason (2006), the central government has no longer a key function of all governmental activities and the LGRP was spreading the decentralisation process. Central government mostly failed to improve secondary school teachers’ working conditions and their living environments. This led the education sector experience frequent riot and strikes caused by teachers complaining about poor working conditions. As Hanson (2003) stated, “teachers and administrators to go through the self –interrogation process by asking core questions about their condition of work, and personal consideration” (p.211). D by D policy was established by the government of Tanzania in 1998 as policy paper on LGRP in Tanzania with the overall objective of improving service delivery, by making local authorities more democratic and autonomous (Zilihona et al., 2011). The reform of the local government system has its background in a national conference that was held in 1996 called “Towards a Shared Vision for local Government in Tanzania”, this was formalised in the 1998 Policy Paper on Local Government Reform that spelt out a policy of D by D (Kathyola and Job, 2012).
D by D continued to be implemented in 2005-2006 when the government of Tanzania introduced National Strategy for Growth and Reduction of Poverty I (NSGRP I) which in Swahili is known as MKUKUTA I (Mpango wa Kupambana na Kupunguza Umasikini Tanzania) 2005/06-2009/10). The strategy aimed to improve the standard of living and social welfare of the people including the improvement of education sector. According to (URT 2010) NSGRP I brought some success in the education sector, for instance, government in collaboration with communities 2,171 new public secondary schools were built in the last five years. These achievements of NSGRP I gave rise to challenges of the huge demand for teachers, textbooks, science laboratories and teachers houses which needed to be solved especially during the implementation of NSGRP II of 2010/11-2014/15 which also in Swahili is known MKUKUTA II. The government of Tanzania introduced NSGRP II with the same aims on the improvement of the standards of living, good governance, accountability and social welfare in all sectors including education. Decentralisation of education has been influenced by Education and Training Policy (1995), Secondary Education Development Plan (SEDP), and other cross-sectoral programme like TASAF.
 Many countries established decentralisation policy so as to meet the basic needs of the people after realising the central government is providing insufficient social services t to the society. Tilak (2003), “the government become fully sponsored and targeted oriented as a result of failure to generate enthusiasm among the people for greater effort” (p.74). For that case, the LGAs have the mandate to build school infrastructures and to improve teacher’s working conditions: including providing enough regular salaries and reliable means of communication to their leaders.
A researcher is more interesting on investigating the role of decentralisation of secondary education on the improvement of working conditions for public secondary school teachers at Pangani District. Also to understand how the local administrators in the District improve the working conditions to their teachers and the relationship between teachers and community on resolving the academic problems.
1.3 	Statement of the Problem
Decentralisation of education played greater roles on the improvements of teachers working conditions in public secondary schools if well implemented. This due to the fact that decentralisation of education is the best way of administering and managing of education systems to the local authorities simply because the central government to some extent failed to improve the working conditions for teachers, For example, the issue of delaying of new teachers to be included in payroll system, promotion, inadequate chance for in-service training, poor school infrastructures, as a result the working conditions in most of the public secondary schools becomes very worse. URT (1995) explained that in Tanzania teachers have experienced low and irregular salary payments, lack of proper housing, inadequate teaching and learning facilities, low status and limited opportunities for professional development. This may be caused by high concentration of powers and authority to central government. Therefore in order to provide development in the education sector and improvement of teachers working conditions, decentralisation of education policy is very important. According to Tilak (2003, p.72) “Community development can be real only when the community understands its problems, realises its responsibility, exercise the necessary powers through representatives and maintains a constant and intelligent vigilance on local administration”. D by D policy was introduced by the government of Tanzania in 1998 as a policy paper on Local Government Reform with the intention of improving services delivery in Tanzania including education sector by making local authorities more democratic and autonomous (Zilihona et al, 2011).
Tidemand and Msami (2010), decentralisation by devolution was established aimed to strengthen the capacity and autonomy of LGAs by through creating good environment for the improvement of services delivery, increase their accountability to communities, to give users a greater say in how basic services are managed and delivered, develop more effective services delivery partnerships with CSOs ,public, and private sector. Fitriah (2010), School committees as an institutional channel mandated for community participation by the education decentralisation policy were not effective in representing parents in school management rather than using community participation for archiving their developmental goals.
However the governments of Tanzania endorsed and established the policy of decentralisation with the aims of improving services delivery including education, health, water services, this study aims to assess the role of decentralisation on the improvement of teachers working conditions in public secondary school. 
1.4 	Objectives of the Study
1.4.1 	The General Objective 
The General objective of the study was to investigate on how the role of decentralisation has improved teachers working conditions in public secondary schools
1.4.2 	Specific Objectives
i.	To assess how the role of decentralisation of secondary education has improved teachers working conditions of the public secondary schools in Pangani District.
ii.	To investigate how the local administrators managed to improve teachers working conditions of the public secondary schools in Pangani District.
iii.	To assess teachers working conditions of the public secondary schools in Pangani District.
1.5	Research Questions:
i.	To what extent the decentralisation of secondary education has improved teachers working conditions of the public secondary schools in Pangani District?
ii.	What are the functions of the local administrators at Pangani District in improving teachers working conditions of the public secondary schools?
iii.	What are the working conditions of the public secondary school teachers at Pangani District?
1.6 	Significance of the Study
Researcher expected the study to fill the literature gap left by other researchers but also this study provided potential information to be used by other researchers concerning the issue of decentralisation on education Moreover this study will help the education stakeholders such as the Ministry of education and vocational training (MoEVT), policy makers, and secondary school administrators to understand the challenges facing decentralisation of education and how to overcome those challenges as proposed by a researcher. Finally, this study will help the local administrators like DSEO, TSD secretary, heads of the school to fulfil well their responsibility so as to assure good working conditions to teachers. 
1.7 	Limitations of the Study
In conducting this study a researcher faced some of the challenges which affected research activities. The following are the challenges; some respondents like parents, members of the school boards, and some few teachers had no idea on decentralisation of education. Therefore researcher has to give them some insights about the issue before administering the questionnaires. Furthermore, bureaucratic procedures exist to some of the government offices, some of the respondents were not easily accessible by a researcher for example DSEO, TSD secretary, because of the bureaucratic procedures existing in public office and being busy in strategic decision making. Researcher overcomes the problem of being busy by exposed questionnaire for one monthly to the DSEO and TSD officer so as to give them more time in responding to the questionnaire.  
Finally, financial problem was another limitation for a researcher in conducting research due to the fact that researcher was self-sponsored and used only a monthly salary to meet all research cost. Researcher utilises well all monthly salary in research activities without spent any single sent in other activities. 
1.8 	Delimitation of the Study.
This study finds out about how decentralisation of education improves teachers working conditions among the public secondary schools in Pangani District, and to know different duties and functions conducting by local government administrators and the local community in enhancing good working conditions to the public secondary school teachers in Pangani District. 
1.9	 Definition of Key Terms
Assessment is an investigation of certain activities like policy so as to know the success and failure of such activities.
Local Government Authority is a portion of the country with a legal status and financial authority. The term is very important since because under decentralisation it involves the transfer of power from the central government to the local authority. 
 Decentralisation is the process of transferring some central government activities, powers, and authority to be handed and performed by the lower level of the government.
Education as tools for reshaping personal attitudes to bring them in line with national goals, education is perceived as a both a basic human rights and also an essential constituent of development, working to build required human capital. 
Public School is the school owned and financed by the government.
1.10 	Organization of the Dissertation










  LITERATURE REVIEW
2.1 	Introduction
This chapter presents theoretical literature and empirical literature concerning education decentralisation and from there the knowledge gap was identified. 
Decentralisation introduced in most of the country for the purpose of improvements in services delivery to the community and enhancement of citizen’s participation in the process of services provision, on the other hand, other countries of developed countries adopted decentralisation as a solution for the problem encountered by the central government.
2.2	 Theories Guided the Study.
2.2.1 	Maslow’s Hierarchy of Need Theory
Is the theory in psychology by Abraham Maslow’s in 1943 in his paper of self-actualization proposed “A Theory of Human Motivation” (Wikipedia, 2016).He believed in psychological needs are the physical requirements for human survival, if the requirement is not met the human body cannot function properly and will ultimately fail, psychological needs are thought to be the most important should be met first. The assumption of this theory is the human being is motivated psychologically to achieve a certain needs before moving to other more advanced needs. The needs from the basic to complex need, this needs mostly displayed as a pyramid. The lowest level of the pyramid is made up of the basic needs like food, water, sleep, and warmth, while the complex need is located at the top of the pyramid for example self- esteem, self-actualization. 
The introduction of decentralisation in secondary school teachers expects much to get their needs by improving their working conditions from the local government. The needs like good salaries, motivation, promotion, in-service training, and good school infrastructures. Decentralisation enhances speedy delivery of social services and ensures equity and efficiency of secondary school education by transferring responsibility to local authorities. States has a key role to play in facilitating the decentralisation process through initiating forums for discourse, establishing financial guidelines, building capacity, setting a timetable, legislating, and setting up advisory bodies and resource institutions that are interested in local problems and finding a solution that works (Kahtyola & Job,2012). 
2.2.2	 Motivation- Hygiene Theory
This theory suggested by Frederick Herzberg on 1959, which emphasised on avoiding pain in the environment, by understanding employee attitudes and motivation. He developed the “motivation-hygiene theory”. He called the satisfiers motivator and the dis- satisfies as a hygiene factor, in the sense that they are considered factor necessary to avoid desertification but that by themselves do not provide satisfaction. Netmba (2010) hygiene factors are like company policy, supervision, relationship with boss, relationship with peers and salary while factors cause satisfaction (motivator) are like recognition, advancement, growth, achievements, and work itself. The management of local government administration must provide factors in strict to the work itself by improving it is conditions in order for an employee to be satisfied with their job.  According to Rao & Krishna (2009), “Hygiene factors produce no growth in workers output, but they prevent loss in performance caused by work restriction” (p.573).
The local governments authority through decentralisation of secondary education should create good working conditions in public secondary schools so as secondary school teachers to be satisfied with their working environment by the consideration of motivation factor like teachers advancement and growth which includes, timely promotion for teachers, introduction of in-service training programme for teachers and the improvements of works itself of teaching activities, by consideration of enough teaching, learning facilities and good school infrastructure like enough classrooms ,laboratories, enough latrines for teacher and students. Local governments authority were advisory not to put much emphasis on hygiene factor like the policy of decentralisation of education without making a consideration of how teachers will be motivated by it is working condition of the policy. 
2.3	The Concept of Decentralisation
Decentralisation is to transfer authority and responsibilities from experts in the central government to experts of local government (Tilak, 2003). Transferring of authority from the central government to the local authority aims in increasing the authority and power of the local administrators and to facilitate community participation in education activities, to improve working conditions for teachers and finally to increase productivity in the education sector. Decentralisation policy stimulates social and economic rights among teachers and community in general. An example of the social and economic right are; adequate standard of living, right to housing and to education, the right to work and equal pay for equal work.
2.4 	The Concept of Decentralisation on Education
Decentralisation of education it involves the transferring of authority, responsibility and managerial of education activities from the central of the ministry of education to the local ministry of education (Edquist, 2005).
2.5	Historical Background of Education Decentralisation
From 19th-20th-century education systems were very structured under the centralised systems of government. The ministry of education under centralised system was the main actor of all education managements, administration, and decision-making all over the country. But from the 1970s and 1980s, economic policy changed to the market-oriented economy this went together of the fall of communist countries in the eastern block which depends on more on a centralised system. The reformation of government organisation become inevitable from a centralised system to decentralised system through market economy was by the community demanding power from the central government on making a decision, managing, and administering of the education system. The increase of student’s enrolments it becomes very difficult for central government to manage and to administer well the provision of efficiency education services (Edquist, 2005).   
2.6	 Decentralisation of Education Sector in Tanzania.
Decentralisation of the education sector in Tanzania involves all issues related to Education activities as being decentralised. Examples of education activities which were decentralised are like, recurrent operations of education activities, construction of infrastructures, financial control, procurement and supplies activities. The decentralisation of the education sector in Tanzania is more enhanced and strengthened by the introduction of Local Government Authority in 1998. Through the programmer, the government intends to strengthened local authorities and to transform them into effective instruments of social and economic development at local level. Its purpose is to improve quality, access and equitable delivery of public services particularly to the poor. The local government reform programme is the vehicle through which the government promotes and drives the decentralisation process. Primary and secondary education have also been devolved in the education sector school management committees now manage a substantial part of the budget (Kathyola &Job,2012).Also SEDP, NSGRP I and II played a vital role in enhancing decentralisation of secondary education.
2.7	Forms of Decentralisation on Education
Deconcentration is the reorganisations of decision making within the ministry of education whereby central authority delegates some of their power to subordinates local authorities in administrative district. Edquist (2005) deconcetration does not put much powers and authority to the local people which were the user of education instead it makes easier for the community to contact the responsible personal for education at the local administrative body of the ministry of education. The central government retains full responsibilities but administration is handled by Regional or District offices (Weidman & Jurand, 2011.) Devolution is the full, legal, and permanent transfer of decision-making powers in education from the central government to lower levels of the government for instance to Municipalities and District level. Edquist (2005) stipulated that the central government does not allow participating in making a decision and in managing education activities but it supposed to control the local government to fill the required education activities that directed to be performed by the low. Delegation is the administrative or legal transfer of responsibilities to elected or appointed school governing bodies(Weidman & Jurand,2011).Under delegation the school governing bodies for instance school council, school management team have the mandate to hire and fire teachers, maintain infrastructures and raise additional fund.
2.8	Strengths of Education Decentralisation:
Decentralisation of education normally involves the transfer of some authority, responsibilities, resources and accountability arrangements from the central government to a lower level of the governments. Many studies have already explained about the strength and weakness of education decentralisation. The following are some of the strength of decentralisation in education. According to Kiragu and Mambo (2001), they stipulated that decentralisation and institutional pluralism had also become hallmark features of the strategies to improve service delivery. Decentralisation of education improves service delivery to the community, facilitates the availability of good education services to the community. Under decentralisation, the community is responsible for managing and evaluation of the education services provided by the local government. Furthermore, decentralisations enhance democracy of the nation, and it becomes the catalyst of democratisation process within the country, due to the fact that the local community participates in planning and managing different education activities in their areas of jurisdiction. The government is aware of these constraints and is presently spreading a number of reforms to make community government both more democratic and transparent, the local government reforms emphasise power and resources being decentralised to the lower level,(Rajani & Makongo,2003). Additionally, decentralisation gives power and high status to the local government authorities in managing, planning and supervising education services to the community. Tanzania local government systems are currently made up of developed statutory bodies, village council, township authority, district council , municipal council,  and city council, (Kathyola &  Job, 2012).
2.9	Weakness of Decentralisation on Education
In criticising of decentralisation, various studies have explained about the challenges facing decentralisation of education. Zilihona et al (2011), lack of civic education among the citizens was observed as one of the major limiting factors in the implementation of D by D policy at the grass root level, citizens were not aware of their roles in holding the elected leaders to be accountable, they could not use their constitutional right of removing or making leaders be accountable. According to Kiragu and Mambo (2011), Ghana public services continues to face shortage of staff in critical areas such as policy analysis, macro- economic analysis, financial analysis, information systems, general management and planning at both the national and sub-national level of the government, there is also lack of key skills for the adaptation of the system to its changing environment on continues basis.
Kiragu and Mambo (2011) continue, another critical and related issue is inadequate remuneration and incentives for public secondary school teachers, more so this is a major for staff motivation. Furthermore, financial problems is another obstacle to implementing education centralization policy in most of developing countries, for example, recurrent and capitation grant which provided by the government in most of the public secondary school is not enough to run daily activities. According to Kathyola and Job (2012), despite these achievements, local government authorities still experienced financial shortfalls due to inadequate transfers from the central government.   
2.10	Teachers Working Condition
The situation of working conditions of secondary school teachers in many Districts in Tanzania and worldwide is not very much attractive for the teachers. According to URT (1995), teachers have low and irregular salary opportunities for professional development. In a similar situation, Lema et al. (2004) Teaching professional it covers a larger number of population and they teach and measures the achievements of the community as well as the nation at a large but their pay is very low, their living and working conditions are very poor.
Ozturk (2011) stipulated that crowded classrooms, poor physical conditions, bad classrooms conditions, low support from education administrators, workload and time pressure, inadequate facilities of equipment and teaching material, low salary and status were the factors of poor working conditions which cause stress among teachers.
 The education administrators were not well in organising education activities at the local level. Kariuki (2011), education administrators should create the right working conditions so as a teacher may enjoy their work of teaching hence maintain high commitments and morale in their daily working activities. Ozturk (2011) states that relation with students and their psychological and social well-being, parents’ cooperation, unconcerned of teacher demands, low salary, lack of space in class, in-services training were reasons for teachers stress in Istanbul. Kariuki (2011) stipulated that teachers they measured good working conditions if education administrators ensure teachers participate in the formulation of the policy of education that affects them due to the fact that, the availability of such conditions help them to have a sense of ownership and belongings in education matters. 
Teaching professional is very important to be given the first priority rather than any other professional simply because a teacher has a task of translating the country aspirations and plans into reality. When the local administrators are accountable and responsible on decentralisation in education it will enhance good working conditions to a public secondary school teacher. Teachers can be satisfied by self-respect, responsibility, and sense of accomplishments, the administration can increase teachers’ morale by involving them in making a decision concerning education issue and establishments of an in-service training programme for teachers (Kariuki, 2011).
2.11	Conceptual Framework 
The Decentralisation of public secondary education made many good expectations in management and administering of public secondary schools. Teachers of public secondary education also expect good working conditions from the decentralisation, for instance, presence of enough teaching and learning materials, promotion, motivation, and recognition and in-service training. These were expected to be facilitated by the local government administrators like DED, DSEO, headmasters/ headmistress, members of the school boards and parents. According to Kariuki (2011), the majority of teachers enjoy the working of teaching in schools if there are available and adequate teaching and learning facilities supportive and sensitive head teachers; and good relationship with colleagues. Therefore LGAs under decentralised system should ensure the availability of all these for the good performance in teachers daily activities. 
Figure 1: below explains the role of decentralisation (independent variable) which performed by the local government officers (intermediate variable) like head teachers, DSEO, TSD, DED, and members of the school boards on the improvement of teachers working conditions (dependent variable). From decentralisation of education, teachers expect good working conditions such of promotion, in-service training, enough teaching and learning materials, and availability of good school infrastructures (Standard and enough classrooms with equipped laboratories and enough teachers’ houses).











Figure 1: Conceptual Framework for the Study
2.12	Empirical Studies
Decentralisation of education was spread all over the world but the motive behind for decentralised education sector was not the same reasons for all countries which adopted the policy of decentralisation. Other nations decentralised education sector for the purpose of serving money and at same time improvements in efficiency in managements of the education sector, while others decentralised education sector for the purpose of increasing democratisation and community participation (Edquist, 2005).
Edquist (2005) continued in his study, decentralisation of education normally relate  to the political environment of a nations which adopt education decentralisation, in the United States of America with the political limited of central government powers, the central government had shared only 6% of education services while in France were by the political tradition are strong centered, the central government has 59% of all decision of education matters including the improvements of teachers working conditions.
Ortiz (2006) the accountability which led by decentralisation of education it strengthened the improvements of education output by giving incentives, motivation, and good working environment for quality performance to education officials. Decentralisation of education archived much in the whole process of increasing rate of students enrolment but it has done little on improvements on regional and district inequalities in the aspect of schooling and test scores (Ortiz, 2006).White (2011), the objectives of decentralisation is to formulate the best efficiency and accountable forms of government possible after the realisation of the failure of the central government in managing and administering of education services.
According to Ivambi (2014) in effects of education decentralisation on the quality of education, the schools had challenges which did not ensure quality education in secondary school, there was no equitable distribution of teachers between those old schools and the newly schools, and lack of proper motivation schemes impedes the effort on quality education provision.
According to Mwombeki (2013) in assessing the performance of school boards in managing schools in a decentralised school system, school boards have relatively done well in some aspect of construction of classrooms, student discipline and students enrollment. However, the school board was not efficiently, confidently and comfortably in performing different school activities under a decentralized system.
2.13 	Research Gap










This chapter contains the research design, location of the study, the scope of the study, population, sample size, sampling technique, data collection methods, validity and reliability of the research, sources of data, data analysis and ethical issues considered in conducting research.
3.2 	Study Area
This study was conducted at Pangani District which located in the eastern part of Tanzania mainland at Tanga City Council, mostly in public secondary schools. A researcher was interested much in conducting a research at Pangani District simply because the majority of public secondary school teachers were complaining about poor working conditions which exist. For instance, they were complaining about the issue of promotion, a poor programme for in-service training and inadequate teachers houses as most of schools are allocated far away from the residential areas. Also, only one public secondary school has administration block and there is no library to all public secondary schools. 
3.3	 Research Design
Research Design are the chosen and planned ways of investigating the social reality, or the planned arrangements of how to address research problems, and are organised in such manner as to optimise on research outcomes (Omary, 2011). Case study research design is a traditional, systematic approach looking at events, collecting data, analysing information and reporting the result with the end goals of describing the case under investigation as a fully and accurately as possible (Wilson 2009). A researcher was used Case study research design so as to gain a deep understanding of the situation on decentralisation of education and the improvement of teachers working conditions. Case study research design is very important in understanding the currents phenomenon, events, policy, organisation within a real life context, but also the design it involves society participation. Case study research design is very important to this study simply because decentralisation of education it involve social interaction like teachers, member of the school bodies, community and other education stake holders on implementing the policy, qualitative methods at larger and quantitative method for some cases were used in case study research design which leads to deep understanding of the study.
3.4 	Research Approach
Mixed method research is an approach to enquiry that combines or associate both qualitative and quantitative forms of research (Creswell, 2009).A researcher used mixed method approach for combining qualitative and quantitative method so as to increase depth understanding of the study. The researcher collects both qualitative and quantitative data at the same time and on the same phenomenon by using observation, questionnaires, and documentary review as tools of collecting data and comparing the results from both methods so as to check out the validation and contradiction of the results. Qualitative method analyses data with some form of contents analysis and allow flexibility in conducting research while quantitative method analyses data in a quantification of the phenomenon. Mixed method approach is very usefully in case study research design because it allows deep, understanding of the problem by answering many questions concerning the study.  
3.5 	Population 
The population is the totality of any group of units which have one or more characteristics in common that are of interest to the researcher (Omary, 2011). The population of this study comprised of secondary school teachers who have an experience in working under decentralisation policy not less than three years. The teachers involved are only from public secondary schools who work in the local government system. Other population the researcher included was staff from TSD, DSEO and head teachers simply because they have full powers and legal authority from the central government in governing, managing and supervising all education activities in District level. Members of the school boards and parents also included in the study simply because the policy of decentralisation on education encourage the local community to participate in decision making, managing and evaluation of education services provided by the local government.
3.6 	Sample Size. 
The sample is a small proportion of a population selected by a researcher for observation and analysis of data (Omary, 2011).The sample size represents the true representative of what was expected from the total population in the area of the study. The study involved 147respondents. Whereby,118 teachers, 7 heads of the school, 15 parents, 5 members of the school boards, 1 DSEO  and 1 TSD secretary. 
 The table 1 below indicates gender distribution and sample size of the population used by a researcher in conducting the research.





Head teachersTeachersParentsMembers of the school boardsTotal		5 624173	25611474	7118155147	4.880.310.23.4100.0

3.7	 Sampling Technique
In this study two types of sampling technique were used, these are simple random sampling and purposefully sampling.
3.7.1 	Simple Random Sampling
 Wilson (2009) defined that, simple random sampling as an equal chance that each member of the population is included. The researcher used simple random sampling by generating a list of names of the participants in a piece of paper and pick among them by selecting randomly from the list of the sample The participants who were involved in the simple random sampling are teachers, parents and members of the school boards.
3.7.2 	Purposefully Sampling
Purposefully sampling is the situation of choosing which individuals will be in the sample based on how they will produce the targeted information. According to Omary (2011), purposefully samplings involve picking units most relevant or knowledgeable in the subject matter and study. A researcher used purposefully sampling by picks the most relevant and knowledgable participants like DSEO, heads of school, and TSD secretary due to their position they hold in implementing decentralisation on education.
3.8 	Data Collection Methods
In this study, three methods of gathering and collecting data and information were deliberately employed namely questionnaires, documentation, and observations.
3.8.1 	Questionnaire
The questionnaire is one among the methods of collecting primary data in research activities. Primary data is the information obtained by a researcher for the first time and does not actually exist until and unless it is generated through a research process (Lancaster 2005). A questionnaire is a series of questions designed and developed to provide accurate information from the sample population. A researcher collects primary data through questionnaire method from the respondents where qualitative and quantitative data obtained. A researcher used closed questions so as to get quick answers from the sample population. Also, researcher used open questions so as to make the respondents be more flexible to provide the huge information about decentralisation of education on the improvements of working conditions for public secondary school teachers. 
3.8.2 	Observation.
A researcher used non-participant observation and observed the real situation at the same time recorded the observations of working conditions of the public secondary school teachers that exists in the field environment by assessing the presence of school boards, good school physical infrastructures like classrooms, laboratories, offices, teachers’ houses, latrines for teachers and students and come up with the general idea of working conditions/ about the research. Qualitative data were obtained by a researcher through observation method.
 3.8.3	 Documentation Review
It is the reviewing of various relevant documents to the subject of the study. A researcher collects different information concerning the roles of decentralisation towards to the improvement of working conditions for secondary school teachers. Documents reviewed by a researcher were, different reports from the department of education in Pangani District, internet and reports from secondary schools. Through documentation method quantitative and qualitative data were obtained.
3.9 	Validity and Reliability of Instruments
3.9.1 	Validity of Instruments
According to Bernard (2006), validity is the effectiveness of an instrument to measure what is intended to measure. A researcher made sure all the instruments used to collect data provided the intended data which were expected to be collected. A researcher ensures the validity by setting objectives clearly and operational zed and at the same time considered the instruments used in collected data responds to the objectives of the study. Researcher ensured validity in qualitative aspect of the study by examining the topic “The role of decentralisation in the improvement of teachers working conditions” it provide a targeted information.
 3.9.2 	Reliability of Instruments
Reliability refers to the ability to measure instrument to give accurate and consistency result (Bernard, 2006). A researcher used questionnaire, observation and documentary methods to get the data and information needed. Researcher assured the reliability of the instruments by administering the questionnaire to the respondents twice over the period of one monthly before the time of collecting data, later on after data collected correlated from the first tested.
3.10	Data Analysis.
Data analysis is the process of cleaning, transforming and interpreting of data into usefully and reliable information. The researcher analysed data by editing, interpreting, cutting, pasting and rearranged the information until the truth of the study was revealed. Qualitative data from field area were analyses in descriptive contents by classifying, identifying, and summarising data which were collected. The quantitative data were analysed from the structured questionnaires which were presented by a researcher to the respondents and the descriptive statistical analysis was used so as to associate between variables. Statistical Package for the Social Sciences (SPSS) was used as a tool for data analysis on tabulating the information from questionnaires. 
3.11	Ethical Consideration









DATA PRESENTATION, ANALYSIS AND DISCUSSION OF THE FINDINGS
4.1 	Introduction
This chapter presents study findings, data analysis and discussion of the on Assessment of the Role of Decentralisation on Improvement of Teachers Working Conditions. The results and discussion were done basing on the objectives of the research and research questions.





4.2 	Education Level of the Respondents
Table 2: Education level of the respondents


















4.3 	Working Experience of the Respondents
Table 3: Working experience of teachers and heads of secondary schools
Years of working experience	Frequency	Percent
	Between 3-5 yrs (teachers)	81	64.8
	Between 6-9 yrs (teachers)	23	18.4
	Between 10-19 yrs (teachers)	9	7.2
	Between 20-29 yrs (teachers)	3	2.4
	Between 30-40 yrs(teachers)	2	1.6
	Between 0-5 yrs (heads of school.)	4	3.2
	Between 6-10 yrs (heads of school.)	3	2.4
	Total	125	100.0

Table 3 implies that the larger number of respondents have experienced a range of years from 0-5 years for teachers and for the heads of school. DSEO have seven years experience in his post and TSD secretary has 22 years experience in her post, From above observation respondents have more than three years of their working experience, as a result, provides the intended data which were supposed to be collected by a researcher concerning the improvements of teachers working conditions on decentralized of secondary education.
4.4 	Decentralisation and the Improvements of Teachers Working Conditions
In this section, the researcher presents the information on decentralisation of secondary education and the improvements of working conditions for public secondary school teachers. This objective guided by the following questions;
4.4.1 	Understanding the Concept of Decentralisation on Education
In this objective researcher was interested to know about the understanding capability of the concept of decentralisation on education from the respondents. This objective was guided by question no. 6 from teacher’s questionnaire, question no.5 from heads of school questionnaire and TSD, DSEO questionnaire, and question no.3 from members of the school boards and parent’s questionnaire.
























The above result implies that a larger number of 129 (87%) respondents understand the concept of decentralisation on education, while 18 (12%) respondents did not show a clear understanding of the concept of decentralisation on education as presented in table 4. This shows that the concept decentralisation on education is familiar to the majority of the respondents which lead to the provision of targeted information concerning the role of decentralisation on the improvements of teachers working conditions.
4.4.2 	Decentralisation of Education and the Improvement of Teachers Working Conditions
























Table 5 above analyses and presents about, whether decentralisation of education improved teachers working conditions. The results indicate that a total number of 91 (62%) respondents agree that decentralisation of education would have improved teachers working conditions if well implemented, while 56 (38%) respondents disagreed with the statements. This implies that although the government implements decentralisation of education, failed to some extent to improve teachers working conditions. As many of the respondent responses, The government should start implementing decentralisation of education by providing a clear understanding of the objectives to the community and education stakeholders at the local level. This will encourage education stakeholders to participate in implementation and come up with targeted results. 
4.4.3 	Teachers Working Conditions and Students Performance 































The above results of table 6 imply that larger number of 125 (85%) respondents agreed that, when there is the improvement of teachers working conditions students’ performance will also improve, but 22 (15%) respondents disagreed with the statement. From the results above it means there is a relationship between student’s performance and teachers working conditions. Teachers get morale on teaching activities if good working conditions exist. Most of the government secondary schools do not perform well academically due to poor working environments. The local government should improve teachers working conditions in all government secondary schools for the good academic performance of students.
4.5 	Local Administration and the Improvement of Teachers Working Conditions of the Public Secondary Schools.
In this section, researcher presents information of different duties and responsibilities of the local administrators towards to the improvements of teachers working conditions. This information guided by question No.7 and 8 from TSD and DSEO questionnaire, question No.9 and 11 from teacher’s questionnaire.
4.5.1 Teachers Promotion






Table 7 above indicates that 98 (83.1 %) teachers agree to be promoted while 20 (16.9%) teachers disagree to be promoted. DSEO and TSD secretary responded the same question from their questionnaire and they agree to have a system of promoting teachers at their offices. These results imply that Pangani District has the system of promoting teachers, although few teachers were not promoted due to some inconveniences.






The results from table 8 show that 12 (12.2 %) teachers agreed to be promoted on time, while 86 (87.8 %) teachers disagree to be promoted on time. These results imply that there is a delaying on the process of promoting teachers at Pangani District. This situation  demoralises teachers and exaggerates poor working conditions among public secondary schools Promotion for teachers is one of the incentives in working place, in the presence of it on time encourage and motivate them to be hard workers.






Table 9 above indicates the results from parents and members of the school boards about the main reason for teachers not being promoted are poor administrations under decentralisation systems were by local government administrators were not well performed their duty under a decentralized system. Some respondents respond the same question by considering the reasons for teachers of being not promoted is because of lack of consideration were by some of the local government administrators were not committed to promoting public secondary school teachers This situation can be due to some hidden reasons in the education administration which call for further analysis in the study area.
4.5.2 	Ability of the Current Employer on the Improvements of Teachers Working Conditions. 






Results from table 10 show the majority respondent dis agree about the current employer on the improvements of teachers working conditions This result imply that, although the central governments gives power to the local government officials on the improvements of teachers working .conditions, to some extent they failed to do so may be due to inadequate of fund and poor relationship between public secondary school teachers and District Education Department in the study area. Lack of seriousness in education matters it might be another reason for local government’s employer failure to improve teachers working conditions. 
Table11: Indicators for current employer on the improvement of teachers working conditions
Indicators for working conditions	Frequency	Percent
	Presence of teaching and learning materials	5	31.3
	Provision of monthly salary on time and promotion.	9	56.3
	The presence of good school infrastructures.	2	12.5
	Total	16	100.0
The results from the table 11 above show different indicators on the improvements of teachers working conditions, from above analysis researcher interested to know factors that can indicate the presence of good working conditions in most of the public secondary schools. The provision of monthly salary, promotion on time, the presence of enough teaching and learning materials and presence of good school infrastructures analyses as factors for good working conditions in most of the public secondary school. Local government in district areas should make sure concentrate on above factors so as to improve working condition in public secondary schools.
Table12: 	Reasons for current employer failure on the improvement of teachers working conditions
Responses	Frequency	Percent
 	Problems are not solved on time.	26	25.5
	Financial problem.	27	26.5
	Poor communication between employer and employees.	18	17.6
	Promotion is not on time.	31	30.4
	Total	102	100.0

Table 12 above show that, major three reasons mentioned by respondents as being a failure for current employer to improve teachers working conditions are as follows: teachers promotion is not on time 31(30.4%), financial problem 27 (26.5%) and problems are not solved on time 26 (25.5%). These problems critically affect teachers psychologically and working morale. The local government’s administrators under decentralisation of education should put much emphasis on resolving the above problems.
4.6 	Teachers Working Conditions of the Decentralised Public Secondary Schools
This part represents the finding of the real situation of teachers working conditions of the decentralised public secondary schools at Pangani District Council. The findings investigated by using question no 8 and 10 from teachers questionnaire, question no 7 and 9 from heads of school questionnaire, question no.8 from DSEO and TSD secretary questionnaire, and question no.9 and 10 from members of the school boards and parents questionnaire.
4.6.1 	Teacher’s Students Ratio per Class








Table 13 above shows that majority of respondents range from 1:46 -1:60 and 1:61-1:80 which imply that public secondary schools of Pangani District students are overcrowded in one class. This also was observed by a researcher on 23/05/2016 at Funguni and Bushiri secondary schools form one and two students were found overcrowded in their classrooms. This situation leads the interaction of teachers and students in teaching and learning activities in the classroom to be very difficult 
4.6.2	 Availability of Enough School Infrastructures
This objective analyses whether the available physical infrastructures like classrooms, offices, toilets for teacher and students, library, laboratories and social infrastructures like teaching material are enough to facilitate teaching and learning activities at public secondary school.


















The table 14 implies that a total number of 128 (88%) respondents disagreed with the availability of enough school infrastructures in public secondary schools to facilitate teaching and learning activities to the students, but 17 (12%) respondents agreed with the statement above. This implies that decentralisation of education failed to improve the working conditions of the public secondary schools.
Insufficiency of school infrastructures also observed on 23/05/2016-26/052016 by researcher whereby four public secondary schools out of seven schools which exist at Pangani District Council they have no administration blocks. For this case, each school selected a classroom and divided it into two parts, whereby one part was used as headmaster’s office and the second part is used as staff office for teachers. 
4.6.3 	Fund from Central Government
This section explores whether the public secondary schools receives fund from central government and the management of head teacher to run school activities in the presence of insufficient fund from central government.




The results from table 15 show that all 7 heads of secondary schools at Pangani District receive fund from central government to run school activities. This implies that the central government budget and allocate fund to public secondary schools to facilitate in running school activities by purchasing teaching and learning the material, wage payment to part-time teachers, and making some rehabilitation of different school infrastructures.
Table 16: Whether fund from the central government enough to run school activities
Responses	Frequency	Percent
	No	7	100.0
Table 16 above shows that all public secondary schools in Pangani District disagree with the availability of enough funds from central government to run daily school activities. These results imply that although public secondary school receives fund from central government, school management team should be facilitated and encouraged to invest in different projects so as to get sources of income to support for school development, rather than depending many funds from central governments.
Table17: Management of school activities with shortage of funds
Response	Frequency	Percent




The Table 17 shows that the majority of head teachers at Pangani District stepping down some of the school activities due to the shortage of fund this cause hardship life of working environment to the most of the public secondary school teachers. This creates good conditions for most of the public secondary schools in Pangani district failed in their final national examination, On the other hand, one head teacher depends on fund from donors to run school activities which are something not good because most of the fund from donors come with conditionality. This means that development in most of the public secondary schools in the study area is not good in terms of teachers working conditions which directly affect teachers.
4.7 	Members of the School Boards and Parents Towards to the Improvement of Teachers Working Conditions.
 This part presents the contribution for the members of school boards and parents toward the improvements of teachers working conditions This information guided by question no. 8 and 10 from head teachers questionnaire, and questions no.6,7,8,11,12, and 13 from parents and members of school boards questionnaire.
4.7.1 	Participation of the Members of the School Boards and Parents towards the Improvement of Teachers Working Conditions.
Table 7: Whether members of the school boards and parents participate in decision making towards to three improvement of teachers working conditions
	Respondents		Response	Frequency	Percentage













A researcher interested to know for extents to which member of the school bodies and parents are participating in education decentralisation The result above show 74% respondents dis agree the situation of a member of the school bodies and community participate in the improvements of teachers working conditions. The government introduces decentralisation of education so as to make people at the local level participate in managing, supervising and controlling the whole process of education provision. This situation of not being participated in the decentralisation of education by the member of the school bodies and community can accelerate the intended goals of education decentralisation not to be archived. Lack of education on decentralisation among the member of the school bodies and parents suggested being the main reasons for not participating on decentralisation of education.The governments should conduct a meeting with the community and provide education about decentralisation of education on it is meaning, motives implementers and advantages for the establishment.






Table 19 show different ways of participation used by members of the school bodies and parents in the whole process of improving public secondary school teachers working conditions. This implies that the only way of participation is through the meeting, the school committee should conduct many meeting per year so as to encourage a member of the school bodies and parents to participate in the decentralisation of education.
Table 9: Discussed issues for members of the school boards and parents to the improvement of teachers working conditions
Discussed issues	Frequency	Percent
	Raising fund for party time teacher.	2	28.6
	Discipline matters of the students.	2	28.6
	Supervising the construction of school buildings.	3	42.9
	Total	7	100.0

Table 20 above shows issues which are always discussed in meetings by members of the school board and parents to the improvement of teachers working conditions. The issues include: raising fund for party time teachers, discipline matters of the students, and supervising the construction of school buildings. It seems that the above-mentioned issues are the chronicle problems if not well treated it affects the improvements of teachers working conditions.
4.8 	Factors of Decentralisation on Secondary Education Which Enhance Good Working Conditions.
This section represents findings on factors of secondary decentralisation which enhance good working conditions. This study used one question from teacher’s questionnaire to investigate and each teacher required to respond at least three factors. Each teacher responds positively and the findings represented and summarised in table 21 below.


Table 10: Factors of Decentralisation on Secondary Education which enhance good Working Conditions for Teachers





	Availability of enough funds to run school activities.	4	3.4
	Availability of enough good teachers house	8	6.8
	Availability of enough teaching and learning material.	20	16.9
	Availability of enough salary for a teacher.	6	5.1
	Total	118	100.0

The local governments authorities should make sure they concentrate on the above key factors which were the presence good school infrastructures, promotion of teachers on time and availability of enough teaching and learning materials so as to improve the working conditions in a decentralised of the public secondary schools. For this case apart from other factors the government should put more efforts on the three mentioned factors 
4.9 	Challenges of Implementing Decentralisation on Education
This section represents the finding of the challenges facing decentralisation of education in public secondary schools. This study used two questions which are question no.12 from head teacher’s questionnaire and question no.10 from TSD and DSEO questionnaire. Respondents respond positively and the findings represented and summarised in table 22 below.





	Inadequate of proper personnel at the lower level.	2	22.2
	Inadequate knowledge about decentralisation for the people at the lower level.	2	22.2
	Total	9	100.0

Researcher motivated to know the challenges of decentralisation on education that hinder the improvements of teachers working conditions in most of the public secondary schools were by the financial problem, inadequate of proper personnel and inadequate knowledge on decentralisation of education at the local level of the governments marked as the major challenges of education decentralisation. This indicates that more funds to the local government authority are needed in the implementation of secondary education decentralisation.
4.10	Solutions for Challenges on the Implementing of Decentralisation on education
In this section researcher present the suggested solutions by the respondents concerning the challenges facing decentralisation of education on the improvement of teachers working conditions. This information guided by question no.13 from head teachers questionnaire and question no.13 from a member of school boards and parents questionnaire, and question no.10 from  DSEO and TSD questionnaire. The respondents respond positively and the finding analysed and summarised in the table.23 below.
 Table 12: Suggested solutions for challenges of education decentralisation
Suggested solutions for challenges	Frequency	Percent
	Clear policy and guidelines on the roles of local administrators on implementing the policy.	5	17.2
	Central government should provide enough funds to the local government.	11	37.9
	To employ enough and competent personnel at the lower level.	6	20.7
	Education about secondary decentralisation should be given to the people at the lower level.	7	24.1
	Total	29	100.0








SUMMARY, CONCLUSION, AND RECOMMENDATIONS
5.1 	Introduction
This chapter presents the conclusion and recommendations of the study. The conclusion covers the summary of the study while recommendations are made for Pangani District and governments in general.
5.2 	Summary of the Study
The purpose of this study was to investigate the role of decentralisation system on the improvement of teachers working conditions in Pangani District council, especially for public secondary schools. The study used three specific objectives which were to assess how decentralisation of secondary education has improved teachers working conditions, to investigate how the local administrators managed to improve teachers working conditions, and finally to assess teachers working conditions of the public secondary schools in Pangani District. The researcher has reviewed the different literature and creates a conceptual frame on decentralisation and local government administrators towards to the improvements of teachers working conditions. The researcher used two theories which were Maslow’s hierarchy of need theory and Hygiene - motivation theory in the relation of the role of decentralisation and the improvements of teachers working conditions. Qualitative and quantitative methods were used to explore data from 147 participants. The questionnaire, observation, and documentary review were used as instruments of collecting data. 
 The working conditions of the public secondary schools is not much attractive, whereby teachers are still complaining about the situation of poor working conditions were by most of the public secondary schools characterized by lack of insufficiency of teaching and learning material, insufficiency of classroom building, insufficiency of laboratory instruments, unsatisfactory of teachers and students latrine, unsatisfactory of financial resource to handle daily school activities, delaying in teachers promotions, poor participation between local government officers, and public secondary school teachers, and poor participation between public secondary school teachers and the community. 
The governments should take immediate measures like allocation of enough funds to improve school infrastructures, employment of enough and competent personnel with the provision of clear guideline, duties, and responsibility towards to the implementation of education decentralisation, participation for the members of the school bodies and parents should be encouraged by providing them education concerning decentralisation of education.
5.3	The Major Findings of the Study
Decentralisation of education improve teachers working conditions if well implemented by giving a full power and status to the local government, and if the working conditions of public secondary schools have improved it raise the morale of teachers and make them perform their work more efficiency and effectively as a result students performance also increased. 
Local administrations have not improved teachers working conditions at Pangani District, this was due to lack of considerations concerning the issue of teachers working conditions which made by most of the administrators at Pangani District, but also the financial problem was found to be another obstacle for the administrators at Pangani District failed to improve teachers working conditions. 
Promotion for teachers it takes place at Pangani District but not on time there was a delayed situation of promoted teachers, students were overcrowded at one class due to unsatisfactory of classrooms in mostly of public secondary schools in Pangani District. Offices for staff, teaching, and learning material were not enough to facilitate teachers to perform their work properly, Lack of laboratory buildings and instruments, unsatisfactory of teachers and student’s latrine, poor participation between local governments’ administrators and teachers, parents, community and teachers. Members of the school boards, parents have not fully involved in participation in decision making concerning teachers working conditions. Community, parents and few secondary school teachers were not aware of the policy of education decentralisation.
5.4	Conclusion
From the findings of the study, it is concluded that, decentralisation of secondary education it has failed to improve working conditions in most of the public secondary schools. The government should concentrate on improving the working conditions of the public secondary schools so as it is goals of establishment and implementation of decentralisation of education to be achieved in an efficiency and effective way. 
5.5	 Recommendations for Immediate Action. 
Basing on the findings of the study, the researcher made recommendation basing on the objectives of the study as follows;
5.5.1	Decentralisation of Education and the Improvements of Teachers Working Conditions.
The governments should provide clear guidelines on the roles and duty of each local administrator on implementing education decentralisation so as to improve teachers working conditions. Educations should be provided to society when the government introduces a new policy, for instance, the policy of decentralisation is not much known by the society although the policy encourages citizen’s participation. The government should include teachers in formulations of education policy because it will help them to have a sense of ownership on implementing the policy.
5.5.2 	Local Administrations and the Improvement of Teachers Working Conditions
The governments should employ enough, competent and committed personnel at the local governments who will facilitate the improvements of teachers working conditions in public secondary school. More ever the central governments should provide enough funds to the local governments.
5.5.3 	The Working Conditions of the Public Secondary Schools.
Local administrations should make sure improve the working conditions of the public secondary schools by improving school infrastructures like the construction of enough classrooms, administration block, toilet for teachers and students, teachers house, laboratories buildings, as well, motivations and other incentives for teachers must be encouraged, availability of enough teaching and learning materials. Finally, participations should be encouraged, the participation between local government officers and secondary school teachers it can enhance good performance in implementing the policy and participation of teachers and parents or community it can lead to the fulfilment of the goals of education decentralisation on improvements of services delivery and to make community participate in services provision.  
5.6 	Recommendation for Further Study 
The following are some of the areas which researchers can conduct studies instead;
(i)	Assessments of school-based managements on improvements of teachers working conditions.
(ii)	The effectiveness of local government authorities on managements of education decentralisation.
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I am Rukia Kasembe of the Open University of Tanzania undertaking master’s degree in education administration, planning and policy studies. This questionnaire is intended for research purposes in the assessment of decentralisation on improvements of working conditions of public secondary school teachers in Pangani District. I am kindly requesting for your cooperation, by completing this questionnaire you will be making an important contributor to this study. I would like to assure you that information you provide will remain confidentiality be used only for academic purpose.
Your name is not necessary.

1. School name ……………………………
2. Sex………….male (	)        Female (		) (tick √) which is appropriate.
3. Education level……………………………………………………….
a) Licensed  (		)        b) Diploma     (		)      
c) Degree   (		)        d) Masters  (  	   )  please tick (√) in the relevant box.
4. Your teaching experience………………….years.
5. What is the status of your school……………….
a) Ward  (	)       b) District  (		) tick (√) whichever is appropriate.
6. Are you familiar with the concept of education decentralisation ? (Please put a tick [√] as appropriates. Yes    (		) ,      N o  (		)       .
7. If yes (in 6 above), do you think decentralisation of education improves teachers working conditions? Please put a tick [   √] as appropriates.
Yes  (		),       No.  (		)
a) If yes how…………………………………………..............................................
……………………………………………………………………………………...
b) If No why……………………………………………………………………….
………………………………………………………………………………………
8. What are the students –teachers ratio per class at your school?…………………
9. Have you ever been promoted? Please put a tick [√] as appropriate.
Yes (		) ,   No.     (		)       
a). If yes was the promotion timely done? Please put a tick [√] as appropriate.
Yes   (		), No.  (	)         
b). If No. explains…………………………………………………………………
……………………………………………………………………..
10. Does school infrastructures such as classroom, offices, and teaching material like books at your school enough to facilitate teaching and learning activities? Please put a tick [√] as appropriates. Yes   (		), No.  (	)          
a). If No, what steps are taken by a school administration to solve the problem……………………………………………………………………………...
………………………………………………………………………………………
11. Does the currents employer help your working conditions improved? Please put a tick [√] as appropriate. Yes (	),   No.   (	)        
a). If Yes how ……………………………………………………………….
…………………………………………………………………………………
b). If No. why…………………………………………………………………
…………………………………………………………………………………
12. Do the improvements of teachers working condition on public school contributes to good performance to the students? Please put a tick [√] as appropriates. 
Yes    (		),   No.     	(	)       
a). If yes how…………………………………………………………………………
………………………………………………………………………………………….
b). If No. why………………………………………………………………………...
………………………………………………………………………………………















Questionnaire for Headmasters /Headmistress
I am Rukia Kasembe of the Open University of Tanzania undertaking master’s degree in education administration, planning and policy studies. This questionnaire is intended for research purposes in the assessment of decentralisation on improvements of working conditions of public secondary school teachers in Pangani District. I am kindly requesting for your cooperation, by completing this questionnaire you will be making an important contributor to this study. I would like to assure you that information you provide will remain confidentiality be used only for academic purpose.
Your name is not necessary.
1. School name…………………    
2. Sex………………. put a tick [√] as appropriate.
Female   (	),      Male  	(	)           
3. Experience in teaching professional…………………….
4. The duration you have been heads of this school……………………….
5. Have you ever heard the concept of education decentralisation? Please put a tick [√] as appropriates. Yes  	 ( 	),   No.    (	)       
6. Does decentralisation policy improves your working conditions? Please put a tick [√] as appropriate. Yes  (	), No.   (	)        
a). If yes how ……………………………………………………………………….
b). If No. why………………………………………………………………………
7. Are the physical infrastructure such as classrooms, offices and teaching material like books at your school enough to facilitates teaching and learning to students ?please put a tick [ √  ] as appropriates. Yes (	) , No.   (	)       
a). If No which steps as an administrator are you taken to solve the problem………………………………………………………………………………...
………………………………………………………………………………………….
8. Does your school collaborate with parents and community on issues related to school matters? Please put a tick [√] as appropriate. Yes   (	) , No.   (	)        
a). If yes how…………………………………………………………………………
……………………………………………………………………………………….
b). If No. why……………………………………………………………………….
…………………………………………………………………………………….
9. Does your school receive fund from the central government? Please put a tick [ √  ] as appropriates. Yes (	), No.    (	)       
a). If yes is it enough to run school activities……………………………………….
b). If No. How do you manage to run school activities………………………………
10. Do you have a school board? Please put a tick [√] as appropriates.
Yes	(	),   No.   (	)        
a). If Yes, the school board involved in making a decision on various issues concerning the development of the school. ……………Give an example……………………….
b). If No. How do you make a decision on a various issue concerning the development of the school……………………………………………….
11. Do you think decentralisation policy can improve school performance if well implemented? Please put a tick [√] as appropriates.
Yes   (          ),    No.(           )





















Questionnaire for DSEO and TSD secretary
I am Rukia Kasembe of the Open University of Tanzania undertaking master’s degree in education administration, planning and policy studies. This questionnaire is intended for research purposes in the assessment of decentralisation on improvements of working conditions of public secondary school teachers in Pangani District. I am kindly requesting for your cooperation, by completing this questionnaire you will be making an important contributor to this study. I would like to assure you that information you provide will remain confidentiality be used only for academic purpose.
Your name is not necessary.

1. Your department…………………. Please put a tick [√] as appropriate.
DSEO  (          ), TSD (          ), DED (          ). 
2. Your sex …………… please put a tick [√] as appropriate.
Male, (          )                Female     (          )       
3. Duration for this post………………………………………….
4. The highest level of education attained……………………………………
5. Are you familiar with the concept of education decentralisation? Please put a tick [√] as appropriate. Yes     (          ) , No      (          )       
a). If yes how you implement education decentralisation at your district. Mention at least three activities. i)………………………………………….
                          ii)…………………………………………
                          iii)………………………………………..
6. Are your subordinates Cleary understand the concept of education decentralisation? Please put a tick [√] as appropriate.
Yes   (          )  , No.   (          )         
a). If yes how decentralisation policy improves working conditions of public secondary school teachers……………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………….
b). If No, what measures your office taken to assure teachers understand the concept of education decentralisation………………………………………...........................
7. Does your office promote the teachers who have the right to be promoted? Please tick [√   ] as appropriate. Yes    (          ) ,   No.   (          )         
a). If No. why …………………………………………………………………………
8. Is there any system of in-service training for teachers at your department? Please put a tick [   √] as appropriate. Yes    (          ),         No.      (          )        
a).If Yes, who is responsible for sponsoring them…………………………..……
b).If No, why…………………………………………………………….…………
………………………………………………………………………………………
9. Is there any relationship between the student’s academic performance and teachers working conditions? Please put a tick [√] as appropriate.
Yes   (          ), No.   (          )         
a). If yes how………………………………………………………………………..
10. Is there any challenges of implementing education decentralisation. Please put a tick [√] as appropriate. Yes (          )  , No.    (          )      

























Mwongozo wa Usaili kwa Wajumbe wa Bodi ya Shule na Wanajamii /Wazazi /Walezi.
Mimi naitwa Rukia F. Kasembe, ni mwanafunzi wa chuo kikuu huria cha Tanzania nasomea shahada ya uzamili. Nafanya utafiti juu ya sera ya ugatuaji wa  madaraka kutoka serikali kuu kwenda serikali za mitaa kwa upande wa elimu sekondari na ni kwa namna gani sera hio ina saidia kuweka mazingira mazuri ya ufanyaji kazi kwa walimu. Naomba ushirikiano wako wa kujibu maswali hayo ili niweze kukamilisha tafiti yangu.
Naomba nikuhakikishie kuwa taarifa utakazozitoa zitakuwa siri na hazitatumika vinginevyo isipokuwa ni kwa ajili ya kitaaluma tu.

1. Wewe ni………weka alama ya tick (√) sehemu sahihi
a)	Mjumbe wa bodi   (          )     
b)	Mzazi/mlezi          (          )  
2. Una kiwango gani cha elimu……………………..
3. Je,una elewa nini  juu ya sera  ya ugatuaji wa madaraka kutoka serikali kuu kwenda serikali za mitaa?...............................................................................................
……………………………………………………………………………………..
4. Je una uelewa gani juu ya utoaji,uendeshaji na usimamizi wa elimu kutoka ngazi ya taifa na kuwa ngazi ya halmashauri?........................................................................
……………………………………………………………………………….
5. Je,ugatuaji wa madaraka kutoka serikali kuu na kuwa halmashauri unasaidiaje kuboresha mazingira ya ufanyaji kazi kwa walimu wa sekondari?................................
………………………………………………………………………………………
6. Je, unahusishwa vipi katika kusimamia ubora wa taaluma shuleni?..........................
……………………………………………………………………………..
7. Je, unashirikishwa katika maandalizi ya bajeti ya shule?...................
8. Je, ni kwa namna gani unapata taarifa ya mapato na matumizi ya shule?.................
……………………………………………………………………………………
9. Je, shule yako ina vifaa vya kutosha vya kufundishia na kujifunzia,mfano vitabu vya kiada na ziada?....................................................................................
10. Je ni kwa kiasi gani shule yako ina miundombinu ya kutosha.mfano,madarasa, maabara,vyoo vya  walimu na wanafunzi. …………………………………………..
11. Je, huwa mnafanya mikutano ya pamoja ya walimu,wazazi,na wajumbe wa bodi ya shule.Mahudhurio yakoje?na mnafanya mara ngapi kwa muhula?...............................
12. Je, ulishawahi kushughulikia masuala mbalimbali ya husio stahiki za walimu shuleni?...................................
13. Kama jibu ni ndio,stahiki hizo za walimu huwa zinahusu nini?............................
……………………………………………………………………………….
14. Je, una maoni / mapendekezo yoyote juu ya sera ya ugatuaji wa madaraka kutoka serikali kuu kwenda ngazi ya serikali ya mitaa………………………………………..
……………………………………………………………………………………





                 A	LaboratoriesAdministration  blockTeachers latrineStudents latrineTeachers house	       00       00       02       12       02	     03     01     02     03     12
        B	LaboratoriesAdministration blockTeachers latrineStudents latrineTeachers house	        01        00        00        17         02	     02     01     02     25     14 
           C	LaboratoriesAdministration blockTeachers latrineStudents latrineTeachers house	         01         00              02         07         09	     03     01     02     04     12
            D	LaboratoriesAdministration  blockTeachers latrineStudents latrineTeachers house	        00        00        02        06        01	      03     01     02     09     12
           E	LaboratoriesAdministration blockTeachers latrineStudents latrineTeachers house	       01       00       02       08       01	      03       01       02       12       12
            F	LaboratoriesAdministration  blockTeachers latrineStudents latrineTeachers house	       01       00       02       08       01	       03       01       02       12        12






























-ENOUGH TEACHING AND LEARNING MATERIALS
-TEACHERS HOUSES







